Eastern Washington University

Department of Education

Course Syllabus: EDUC. 551/552, Supervision of Instruction

Spring, 2011

Dr. Harvey B. Alvy (359-6093)

Tel: 359-6093; and email: halvy@ewu.edu

Office Hours: Tuesday 12-2; Wednesday, 11-12; Thursday 4-5 (Williamson, 313D)

Required Text: Glickman, Carl D., Gordon, Stephen P., and Ross-Gordon, Jovita M., SuperVision and Instructional Leadership. (2010, 8th Ed). MA: Allyn and Bacon. Also, videos, and handouts will be used at various times during the course as part of your required material.  

In addition to the major text, specific journals are recommended to students for research (e.g. February and March, 08, Feb., 09, Nov. 2010, Dec./Jan. 2010/11, Feb., 2011, March, 2011, issues of Educational Leadership; or the Kappan, Feb. 08, Sept. 09).  Excellent references for the course can also be found on links from my web site: http://www2.ewu.edu/x21525.xml

General Description of Course Content and Class Activities: This course will provide teachers with important developmental supervisory knowledge and skills to help you reach your potential as:  effective supervisors, teacher leaders, coaches, student teacher mentors and teachers, through reflective and collaborative decision-making to enhance K-12 student learning, and to improve one’s teaching effectiveness.  Using Glickman's Model of SuperVision for Successful Schools, we will examine the knowledge, interpersonal skills, technical skills, developmental strategies and tasks needed to reach the moral objective of successfully pursuing school-wide instructional and learning goals, based on democratic principles, in which teachers work together in Professional Learning Communities, with helpful leadership, to maximize the possibilities of each K-12 student in our diverse settings.  Each class will include group activities that support supervisory theory through practical exercises.  Student assignments used in the course will focus on combining theory and practice to help all graduate students become successful school leaders.  A key course supposition is that each student has significant teaching experience, insightful knowledge to contribute, and is familiar with various teaching models/methods based on theory and practice—from one’s own education and teaching opportunities.

Course Objectives/Outcomes Include:

· Enhancing student learning through effective supervision

· Examining Glickman and the Gordons’ view of SuperVision--and what schools can be

· Examining your personal 'mental model', your beliefs about teaching and learning

· Reviewing a range of teaching models/methods used successfully in classrooms

· Reflecting on historical shifts in instruction, curriculum, school supervision, teacher evaluation, assessment, and staff development to impact student learning

· Considering issues relating to novice teachers

· Reviewing research on schools that 'work' and schools that are 'struggling'

· Reflecting on the values and norms that impact a school's culture

· Examining the research on effective teaching

· Reflecting on adult and teacher development

· Analyzing important interpersonal skills for supervision including: knowing 

oneself

· Examining Glickman and the Gordons’ model and various options for developmental supervision: directive control, directive informational, collaborative and nondirective

· Relating Glickman and the Gordons’ model to teacher leadership, coaching, and mentoring

· Reviewing issues relating to formative observation strategies and summative evaluation

· Addressing the technical skills of supervision including: observation skills, and research and evaluation skills

· Assessing school/district observation and/or evaluation instruments

· Addressing professional learning community supervisory tasks including: direct teacher assistance (e.g., clinical supervision, peer coaching), professional development & action research

· Considering school-wide professional development plans for new, veteran and 'marginal' teachers

· Developing a Personal Supervisory Platform that considers the contextual needs of one's school based on assessment data, student needs, diversity issues, teacher needs, and research findings

· Addressing economic, cultural and other diversity issues that relate to supervision

· Fine-tuning critical intellectual skills (through our group activities) such as group interaction, analysis, evaluation, application and effective communication

· Considering other objectives that may emerge from class interaction

Tentative Course Outline

March 29, 2011

Orientation to class: ice-breaker examining our 'mental models' of teaching and learning, considering that models can be “windows” or “walls”. (The icebreaker will help students prepare for the Autobiographical Reflective Essay assignment.)  Discuss syllabus and student expectations. Review our understanding related to the range of teaching models/methods successfully used in classrooms. Examine Glickman and the Gordons’ definition of "SuperVision" and the "cause beyond oneself".

Assignments for April 5:  SuperVision, chapters 1-3, and begin Autobiographical Reflective Essay due April 12.

April 5, 2011

An Historical View: Reflecting on the Shifts in School Supervision, Instruction, Curriculum and Assessment

School Culture and Powerful Norms, Effective Schools Research and School Improvement Research: Examine congenial, conventional and collegial/collabortive schools.  Also, the sociology of the 'one-room schoolhouse' will be studied.  Is the mentality of the one-room school still with us today? Examine the Effective Schools and School Improvement Research (including the characteristics of Washington State schools and Marzano’s model of School, Teacher and Student Level Factors) and how we can best use the research knowledge base.  Class activities will involve first-year teaching experiences, and successful school characteristics.

Assignments for April 12:  SuperVision, chapters 4-5 (review and complete the Chapter 5 self-assessments, boxes 5.1 & 5.2, and philosophy assessment in Appendix A, pp. 483-487; we will discuss them in class); complete Autobiographical Reflective Essay.  

Begin searching for an observation or evaluation instrument from outside of your school district, or outside of the state.  Consult with colleagues from the class to exchange instruments, or use other textbooks and/or Internet resources.  Critique of the Observation or Evaluation Instrument is due May 17.  To work on the Critique, carefully review chapters 14 and 15, (especially pages 274, from the bottom of the page, to 280). 

April 12, 2011
Adult and Teacher Development: Have we considered the research on adult development and our personal belief systems about teaching and learning—our 'mental models' and personal narratives—(p. 57) when supervising teachers? A cooperative group activity will be used during this class to synthesize important adult and teacher development ideas.  

Effective Teaching Research and Out Beliefs About Teaching and Learning. What do we know about the research on effective teaching? Marzano's instructional strategies in Classroom Instruction that Works will be reviewed in this section. How does our knowledge of the research affect our supervisory philosophy?  What ideas should be considered for our Personal Supervisory Platform? (This session will "set the stage" for the Personal Supervisory Platform, due on May 31st.) 

Assignment for April 19:  SuperVision, chapters 6-9
April 19, 2011

Part I. Developmental Supervision: The range of developmental supervisory approaches and behaviors that Glickman provides for working with teachers will be examined, along with personal and personnel issues that supervisors must consider to successfully work with teaching colleagues.  Specific strategies related to the Directive Control Approach and Behaviors and the Directive Informational Approach and Behaviors will be analyzed.

Assignment for April 26: SuperVision, chapters 10-12

April 26, 2011

Part II.  Developmental Supervision: The analysis of Developmental Supervision will continue with the examination of the Collaborative Approach and Behaviors and the Nondirective Approach and Behaviors.  The complexity of integrating developmental approaches, motivating teachers, and maximizing choices for teachers to foster their development will be addressed.  The difficulty of finding a perfect 'match' of supervisory approach and teacher needs will be viewed as a paramount challenge of supervisors. A cooperative group activity will be used during class to synthesize important ideas relating to the four developmental supervisory approaches.  Also, a plan to engage in two actual conferences with class colleagues, using the Developmental Supervision Model, will be developed and scheduled, as appropriate based on pp. 489-90.

Assignment for May 3: SuperVision, chapter 14.
May 3, 2011
Part I. The Technical Side Supervision: Observation Skills. 

Quantitative and qualitative techniques and instruments to help teachers 'see' what is occurring in their classrooms will be reviewed.  The limitations of these techniques and instruments will be noted.  Formative observation and summative evaluation issues will be addressed.  Teaching videos will be used for the next few classes to simulate observations. An actual conference using specific developmental approaches will occur.

Assignments for May 11: SuperVision, chapter 15 (pages 259-265, 274-281); and chapter 16 (Chapter 16 will be used May 10th and May 17th); Read handout related to Washington’s RCWs related to teacher evaluation. 

May 10, 2011
Part II. The Technical Side of Supervision: Research and Evaluation:  Research has changed dramatically in recent years concerning the contributions that teachers can make to qualitative and quantitative research.  Additionally, legal issues related to supervision; and the evaluation of effective and marginal teachers and programs, must be discussed in relation to the constellation of formative and summative goals that schools must address. An actual conference using specific developmental approaches will occur.

Assignments for May 17th: SuperVision, chapter 16; Critique of the Observation or Evaluation Instrument (again carefully review chapters 14 and 15, especially pages 274-281). 

May 17, 2011

Critical Supervisory Tasks: Direct Assistance to Teachers.  The Clinical Supervision Process and Peer Coaching are two essential practices used to provide direct assistance to teachers in Professional Learning Communities.

Group Activity Sharing Observation and Evaluation Instruments

Assignments for May 24: SuperVision, Chapter 20 (pp. 383-391 and 398-401), then Chapter 18

May 24, 2011

Essential Tools to Enrich Teacher Growth: Action Research and Successful School-wide Professional Development: Action Research as a professional development tool will be stressed with a video demonstrating the stages of the Action Research process, and a class Action Research activity.  Then, characteristics of other successful professional development programs will be reviewed.

Assignment for May 31:  SuperVision, Chapter 22.  Complete Personal Supervisory Platform.

May 31, 2011

Diversity and Supervision: A group activity to consider the implications of culture and diversity on school supervision will be addressed.

Group Activities, Including Sharing Personal Supervisory Platforms.
Assignment for June 7: Study for Final Examination
June 7, 2011--Final Examination

Evaluation/ Assessment Procedures
Final grades will be based on the following five areas:

1. Constructive class participation, keeping up with the text, and other resources. This includes presenting your insights each week, and positively (thus, respectfully) interacting with colleagues individually and in groups.  THUS, WEEKLY ATTENDANCE IS CRITICAL TO SUCCEED IN THE PARTICIPATION AREA AND YOUR FINAL GRADE.   20% (Note: If excessive absences occur I will use my discretion to penalize a student’s grade more than 20% because “real time” class interactions/activities/insights cannot be “duplicated.”)

2. Autobiographical Reflective Essay: The essay should describe your experiences with the "daily routines, psychological encounters, and isolation you have confronted as a teacher or observed as a visitor in a school." (See Glickman, p. 33, Academic Exercise, #5).  In the essay reflect on your experiences, when compared and contrasted with your  "mental model" (assumptions and beliefs about teaching and learning).  "Mental models are beliefs that are often hidden, but that structure moment to moment actions." (Caine and Caine, Education on the Edge of Possibility, 1997, ASCD).   You must address the following questions in the essay:  1) What is your mental model related to teaching and learning? (see p. 57 in text related to narrative and adult learning) 2) What are your daily experiences related to teaching and learning? 3) Does your mental model “align” with your daily experiences in school? 

4) What insights did you gain from answering these questions?  (That is, what happened “when the rubber hit the road?”)  Thus, your essay should “speak to” your mental model and your school experiences (using your voice based on your encounters in and out of your classroom); and the “alignment” of those two aspects of your school life.   This essay should include headings, be no more than three pages, double-spaced, with a reasonable font size (12, Times), due on, April 12, 2011.  10%
3. Critique of Observation or Evaluation Instrument Critique an observation or evaluation instrument used in a school other than in your own district.  Address the following instructions, issues and questions: Briefly describe the instrument. Does the instrument meet its intended purpose/objectives?  What are the strengths and weaknesses of the instrument?  How can the instrument be improved? Briefly, address the formative/summative and qualitative/quantitative issues within your critique.  If possible, find out how the instrument was used in the appropriate district. Your personal "voice" should be apparent in the critique. To support your written critique of the instrument, use a minimum of three references in your written text, (consider references on pages 7-11 of this syllabus, in addition to the textbook), concerning observation and/or evaluation instruments from various articles, books or the Internet. Integrate key points from the references in your critique of the instrument, with complete citations.  Thus, the research should enrich the paper, for example, to demonstrate how you would improve the instrument or bring insight to your critique. It should be clear that your critique of the instrument (content and/or process) 'connects' with the literature shared in the report.  If you use quotes, do so sparingly (and, or course, reference each quote). Use APA style 6th Edition, in your manuscript and on the works cited page.  Include a separate title page and a works cited page.  And, appropriate headings and subheadings (which function as a logical organizing outline, and hierarchy of heading importance). (Include the instrument in an appendix to your critique.) Make sure you read chapters 14 and 15 (especially pp. 261-265 and 274-281) in the Glickman and Gordons’ text before completing this assignment.  The critique should be no more than five pages, double spaced, with a reasonable font size  (Times 12) and is due on May 17, 2011.   20% 

4. Personal Supervisory Platform A critical goal of the course is to help you develop your principles (ideas, beliefs, values, assumptions, theories) for successful instructional supervision.  These principles will be stated as part of your Personal Supervisory Platform.  Thus, based on what you have learned in this course, research and readings, your personal story and educational experiences, observations, and conversations, develop and clearly state 3-5 principles for successful supervision.  Principles provide the foundation to support your actions.  Key issues to consider in your supervisory platform are included in the Glickman and Gordons’ text on pps. 90, 93-96 and 103-105, and 338-339.  Additionally, chapters 4, 5, 16, 18, and 22 will be particularly helpful in developing your platform.  A) Begin the platform with a brief introductory section that indicates how the paper will be organized, followed by your definition of instructional supervision.  B) Then, specifically identify and describe each instructional supervisory principle with research references as appropriate.  C) Reflect on your personal story/narrative and what aspects of your story impact your desire to be an instructional leader (review page 57 in the text), D) In the next section put your principles and personal experiences to a “practical test” by applying the principles and experiences to the school you are working in, or a school you know very well.  Ask yourself:  What does the “data” about my school indicate (including diversity issues) concerning the needs of students and teachers?  Use your personal supervisory platform principles and experiences to create a “cutting edge” school staff development program, including activities and opportunities that will meet teacher professional development needs, and lead to the improvement of teaching AND increase student learning.  These activities might include: addressing issues of culture and/or diversity, promoting a professional development community, professional growth plans, action research, developmental supervision, clinical supervision, peer coaching, a critical friends’ group, a lesson study group, adult development considerations, curriculum development, data-driven assessment analyses, and the research on effective schools and effective teachers, etc., E) A concluding and reflective section should end the platform with your new perspectives/insights/“ahas,” and/or concerns gained from your research and reflections.  In this section consider:  Do your principles “match” the staff development needs of your school?   In addition to the course textbook, cite a minimum of five references within your written text platform, that 'sheds light' on key points you want to stress (again, consider references on pps. 7-11 of this syllabus).  The references should 'connect' to various principles/ideas/concepts that relate to your personal supervisory platform, and/or the needs of students and teachers.  However, the references (works cited) do not have to support or “endorse” your principles/belief system.  Of course, the research should enrich the platform, and add insights and/or raise concerns related to your understanding of the issues. The Personal Supervisory Platform should be no more than seven pages and is due, May 31, 2011. If you want to describe your staff development program with a visual model feel free to do so (the model page would not count within the seven pages of the paper).  If you use quotes, do so sparingly. Use APA style 6th  edition, in the manuscript text and on the pages referenced.   Add a separate title page and works cited page to the platform, and appropriate headings and subheadings (which function as a logical organizing outline, and hierarchy of heading importance) to facilitate the project. 30%
5.  Final Examination:  June 7, 2011  20% 
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