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Overview:
	In my English 10 class, a recurring theme throughout the year is that choices and preferences differ in Collectivist and Individualistic societies. At the forefront of news broadcasts and social media posts is the political scenario playing across screens in countries all over the world. How do people live, react, succeed, fail, compromise, and learn within complex political and social structures? By reading novels, bolstered with nonfiction supplements (textual and film) from diverse viewpoints, students explore essential questions and themes using strategies such as close reading, marking the text, summarizing, Cornell Notes, K-W-L, Socratic seminar and philosophical chairs, collaborative activities, free writing, rhetorical and propaganda analysis, research, and argumentative writing. 
	Fictional works that I use throughout the year have recently included Shakespeare’s Julius Caesar, Bradbury’s Fahrenheit 451 or 1984, Vonnegut’s Harrison Bergeron, Jackson’s The Lottery, Poe’s Masque of the Red Death, etc. I also teach a nonfiction unit centered on Night by Elie Wiesel, using supplemental curriculum I received from the Oregon Jewish Museum and Center for Holocaust Education that includes primary source material and witness testimony. This year I am excited to add (somewhere!) Ricochet River by Robin Cody. Cody is a local Oregon author known for writing about the people, flora, and fauna of Oregon rivers, particularly the Columbia:

It’s 1960. In a small logging town called Calamus that’s about as far in the middle of nowhere as you can get, Wade Curren, star of the high school baseball and football teams, is content living out his role of local hero, holding court in the corner booth of the town diner where his girlfriend Lorna waits tables.
Lorna, working to support her family, is plotting her escape from their small town. Fiercely independent and an avid reader of the kinds of books that aren’t taught in school, Lorna wants a bigger life. She tries to show Wade that Calamus is a trap, that as an individual he should fear the town’s rigid “boxes” and expectations. But Wade’s box is too comfortable and she can’t make him understand.
When Jesse Howl arrives from the Klamath Warm Springs Reservation, his presence shakes up the town. Jesse doesn’t seem to know how an Indian “should” act. Yet even as he and Wade compete for the top spots on the baseball and football teams, they become friends. As they raft the river, fish, and listen to Wade’s grandfather’s stories, Wade, Jesse, and Lorna forge a lasting bond and discover exactly how much it could cost them to be themselves.

I have taught this novel before, but had trouble finding a way to sufficiently connect to it. After studying the Grand Coulee Dam—both its positive and negative attributes via diverse viewpoints—I better understand its deeper connection to me and to my students both historically and in the present. Nonfiction books by Robin Cody naturally supplement the unit: Another Way the River Has: Taut True Tales from the Northwest, and Voyage of a Summer Sun: Canoeing the Columbia River. The 25th Anniversary Edition of Ricochet River includes a few essays, including “Stories like Salmon: Indigenous Perspectives and Ricochet River” by Lisa King, PhD, a study guide, and a tear-out page that links to Cody’s online teaching unit that includes a pacing guide, activities, and a CCCS checklist. One should note that the original version of Ricochet River was deemed to raunchy, so Cody wrote a “new edition” acceptable in public schools. This is the version generally found online and in stores today.

Essential Questions (borrowed from King’s “Stories like Salmon”):
1. In what ways does Ricochet River reinforce stories and perceptions we already know?
2. In what ways does Ricochet River challenge us to think in new ways, with new stories?

Process:
	I have recently begun teaching novels in literature circles. It is a learning curve for all of us. I find it challenging to let go of control and allow students to succeed and fail on their own merits and responsibility to read outside the classroom, as my students are not accustomed to required outside reading. However, I saw great improvement and more student buy-in towards the end of last year than I had the previous year, so I like to think we’re all getting better at it. I found that assigning roles to each student in small groups helped to create a sense of shared responsibility. In groups of 4, students are assigned one of 4 roles for each 10-20 page reading section:
1. Summarizer provides a complete summary of all important events, moments, and relationship or character developments. Summarizer also draws a picture to represent each section. [I hand out graphic organizers for each role, easily found online.]
2. Literary Luminary finds 3 or 4 important passages in each section. Indicates page number, context and situation, and explains why these passages are important to plot, character development, or describes a personal connection to the text. 
3. Director writes several questions to guide group discussion. I provided sentence frames last year, but I am going to clean them up and tweak them a little so that I provide clear direction but require more from students. The director also leads the discussion around the table. 
4. Checker/Connector must hold group members accountable for their work at the beginning of the class. They place a check mark next to each group member’s name if their work is completed. Also, they monitor discussions and note participation. Additionally, this role requires finding and discussing a clear connection from this section of the text to the individual student, to peers in general, and to the global community. 

Rather than provide a day by day lesson plan that would necessarily need to be adjusted for each teacher, I’ll discuss some of the activities I plan to include to supplement, inform, and guide the reading of the novel. I found that to thoroughly explore a reading section of Fahrenheit 451, for example, we often needed most of our 90 minute block—IF most students had read and completed their roles. Students were to present their graphic organizers at the beginning of class, have them checked by the Checker/Connector immediately for completeness, and my plan was to give each role 5-10 minutes to discuss their findings. Time needed would vary greatly, especially in the beginning, when a lot of students did not do their work. In those cases, I spent more time going back over the text with the class to make sure we hit important aspects and to give opportunity to students who had made the effort to discuss their ideas with the whole group. I tried to give the class a bit of reading time on the next section before they left my class, so that they knew what to look for and which role they were covering. With this novel, I am planning to teach activities and/or nonfiction texts on Mondays (48 minutes) and literature circles on Tuesday/Thursday and Wednesday/Friday (90 minutes). This is a fluid process, and it may be better for us to break up the lit circles and assign more reading per each section. Each class and each book is different. The following activities are not necessarily sequential days. They are merely examples. There are many resources about Grand Coulee Dam, salmon and wildlife, native culture and narratives, and government and environmental and social justice documents, propaganda, and rhetoric. I provide a balanced, eclectic assortment of information and viewpoints. It is not my job to indoctrinate, but to provide avenues for students to reach their own understanding. Again, the overarching theme for the year is Collectivism Vs Individualism: How has government control and regulation helped and hurt societies? Which is better?

Activities:
To introduce the importance of place
1. Quick write: Describe a favorite memory in a favorite place. Where? Who was there? Why is it important to you? 
2. Homework! Bring in a print picture, preferably with you in it, of a favorite place or memory. Make sure you don’t bring the original if it’s the only one you have! 
3. Think Switch pictures with a neighbor. As you really look at the picture you have in front of you, describe on paper exactly what you see, facts only, top to bottom and left to right. ALSO label the tone and mood of the picture. Pair: Share your descriptions with each other. Are they accurate? What seems to be missing?  [chances are they are missing important relationships, nuances, tone, etc] Share with the class.
4. Write a description of your own picture, using specific details [it is helpful to use a graphic organizer to guide photo analysis]. Now add your “color” to it—why is it important? What relationships are represented? What do you see reflected (tone) from the photo? What are your feelings (mood) and connections to this place? 

To connect to a specific place in the novel 
1. Think Give students a print picture of Celilo Falls Fishery. Have them describe the photo using the previous graphic organizer or guidelines. Identify mood and tone. What might be relationships or nuances in that snapshot of time? Pair Discuss with a neighbor. Add to your description if you want to. Share with class.
2. Think Give students a picture of the same area of Celilo Falls after the Grand Coulee Dam was built, but don’t tell them that’s what it is. Have them describe again using photo analysis. Pair discuss with neighbor and Share with class. 
3. Quick write Reveal that these pictures are of the same place as before. How is it different? What might have happened? How might activities have changed in that place? How might the people have been affected?
4. Documentary film: American Experience Grand Coulee Dam
My school requires evidence of Cornell Notes, so I will have students take and turn in complete notes answering the essential question: What were positive and negative effects of building the Grand Coulee Dam?

To connect the importance of a place in the novel to real people
1. Nonfiction-Marking the Text 
A. [bookmark: _Hlk490135554]“Childhood Memories of Fishing at Celilo Falls” by Allen V. Pinkham, Sr. Available on Oregon Historical Society website. Approximately 10 pages with pictures. Think mark the text: important or repetitive words and phrases, claims, words you need to look up. Write in the margins: questions, exclamations, connections. Chunk the text: summarize text chunks to make sure you understand as you read. Identify tone and mood plus evidence (diction). Free Write: Reader response. Pair with a neighbor, Share in class.
B. [bookmark: _Hlk490135454]“Tribe Reflects on Loss of Falls” by Frazier, The Spokesman Review. Think read, mark the text, identify tone and mood. Free Write: Reader response. Pair with a neighbor, Share in class.
C. Videos, maps, etc. from Tales, Truths and Dreams of Celilo Falls

To connect the importance of place to the student
1. Quick Write: Look at original pictures again.  Has anything changed about your place since that photo was taken? Is everything the same? What about relationships? Do you still visit? How will your place fit into your future? Will you take your children and family one day? EQ: How important is place? 
Summative assessment
Formal Essay. Using evidence from handouts, notes, the novel, and your own experience, argue in support or against the importance of place in a person’s life. Convince your reader.



